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Information literacy

 Concept dating back to the late 1980s

 Multiple French translations

 « Competences » related to…

 Recognize a need for information

 Search and locate information

 Evaluate

 Make the most of information

 Use (for instance to produce new contents)



Information literacy

 Incude critical thinking, ethics, policies… 

 In relation to disciplines, citizenship, lifelong learning...

(CILIP Information Literacy Group, 2018, p.3)



Information literacy & university

 Increasing use of digital technology
(Michaut et Roche, 2017)

 Information literacy (IL)  a real pedagogical concern at the 
university



Information literacy & ULiège Library

 Long-standing concerns

 Active participation in working groups 

 1989-1999 : Users Training Group, created at the University of Liège by 
several members of the Belgian Association for Documentation

 1999-2010 : EduDOC Group (not-for-profit organization)

 2012- : InfoLit Working Group at ULiège Library 

 2015- : ILIB Working Group at ARES * 

* Academy of Research and Higher Education



Information literacy & ULiège Library

 Long-standing concerns

 Active participation in the training of students, PhD students and 
members of the University

A few numbers (2018)

 30 courses scheduled at study programmes for which a librarian is the holder 
or co-holder

 23 courses scheduled at study programmes requiring an intervention from at 
least one librarian

 42 optional training sessions dedicated to PhD students (transversal training)

 51 optional training sessions for a total of 125 hours



 More and more missions for librarians

 Constitution of a working group : InfoLit

Objectives

 Internal organisation and consultation (→ quality of our actions)

 Institutional visibility of our actions

 Promotion of IL (authorities, teachers, researchers, colleagues...)

 Collaboration with teachers (call for...)



GT InfoLit : one of the first concerns…

 Quality and consistency of trainings

 Formalize training objectives and contents

Rely on a framework including knowledge, skills and attitudes required 
to be scientific information literate 

- in Human Sciences, Sciences & Technology and Health Sciences 
- useful for all study levels

But no framework meeting our needs… 

→ development of a framework made in Uliege Library



Framework made in ULiege Library: working method

 Team: seven members of the InfoLit working Group

 11 meetings (between July 2015 and May 2017)

 Use of collaborative tools

 Elaboration process

 Survey of 32 teachers (involved in IL at ULiege)

 Analysis of eight existing frameworks (see list at the end)

 Analysis of our training content



 Peer reviewing

 First step : ULiege members

 Modifications… then…

 Second step : ULiege members and others

! Important adjustments thanks to these proofreadings !



Framework made in ULiege Library: the 5PMIS

5 pillars = main learning objectives

And 21 primary resources = knowledge, skills and attitudes 



Activity using Wooclap 
(= an interactive voting system)

 How to participate?

Go to www.wooclap.com/MEYJHP



Activity using Wooclap 

 Question n°1 

Link to each pillar (learning objective) 

a primary resource (knowledge, skill, attitude)



21 primary resources 

5 pillars



Framework made in ULiège Library: the 5PMIS

 5 pillars = main learning objectives

 21 primary resources = knowledge, skills and attitudes 

 64 operational resources

 Described in using Bloom taxonomy (De Landsheere & De Landsheere, 1978)

= list of verbs related to knowledge, skills and attitudes

 Divided into three "levels of development" : 
novice, intermediate, competent



From : https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/ (December 16, 2019)



Activity using Wooclap

 Question n°2

In pillar 1 (= Define), there is the primary resource ”Define the information 
landscape: sources of information”

In your opinion, do the following operational resources need to be addressed 
at the novice, intermediate or competent level?



One pillar

One primary resource

Two operational resources



Pôle académique Liège-Luxembourg
12 décembre 2019

In the French version of the 5PMIS …



Pôle académique Liège-Luxembourg
12 décembre 2019

In the French version of the 5PMIS …

entry by the level of development



The French version of the 5PMIS

https://infolit.be/5PMIS/

The English version is coming…



Good to know…

 Encountered difficulties

 terms to use: pillars,competences… ?

 Disciplinary specificities

 Ethical attitude and critical thinking 
Transversal resources that constitute essential postures in the mastery of 
scientific information



Good to know…

 5PMIS specificities

 Scientific approach

 Multidisciplinarity
and level of development for the operational resources

 « Practical tool » for our courses / training sessions 

 Communication and information tool





Références bibliographiques

CILIP Information Literacy Group (2018). CILIP definition of information literacy 2018.
Repéré à https://infolit.org.uk/ILdefinitionCILIP2018.pdf

De Landsheere, V. et De Landsheere, G. (1978). Définir les objectifs de l'éducation.
Liège, Belgique : Thone.

Michaut, C. et Roche, M. (2017). L’influence des usages numériques des étudiants sur la
réussite universitaire. Revue internationale de pédagogie de l’enseignement
supérieur, 33(1).



Les huit référentiels analysés

Association of College and Research Libraries. (2015). Framework for information literacy
for higher education. Repéré à  
http://www.ala.org/acrl/sites/ala.org.acrl/files/content/issues/infolit/framework1.pdf

Bent, M. et Stubbings, R. (2011). The SCONUL seven pillars of information literacy. 
Repéré à https://www.sconul.ac.uk/sites/default/files/documents/coremodel.pdf

Bundy, A. (dir.). (2004). Australian and New Zealand information literacy framework:
Principles, standards and practice (2nd ed.). Adelaide, Australia: Australian and New

Groupe de travail des rencontres FORMIST. (2006). Maîtrise de l'information des
étudiants avancés (master et doctorat) : éléments pour une formation. Repéré à
https://www.enssib.fr/bibliotheque-numerique/notices/21101-maitrise-de-l-
information-des-etudiants-avances-master-et-doctorat-elements-pour-une-formation



Irving, C. (2011). National information literacy framework (Scotland): Pioneering work to
influence policy making or tinkering at the edges? Library Trends, 60(2), 419-438.

Stalder, P., Böller, N., Henkel, T., Landwehr-Sigg, S., Piccinini, S., Schubnell, B. et Stuber, B.
(2011). Normes suisses sur les compétences en culture informationnelle. Repéré a
https://www.informationskompetenz.ch/doc/e-
lib/1_f_normes%20suisses%20sur%20les%20comptences.pdf

Welsh Information Literacy Project. (2011). Information literacy framework for Wales: Finding
and using information in 21st century Wales. Repéré à https://libraries.wales/wp-
content/uploads/2016/06/Information_Literacy_Framework_Wales.pdf

Wilson, C., Grizzle, A., Tuazon, R., Akyempong, K. et Cheung, C.-K. (2011). Media and
information literacy curriculum for teachers. Repéré à
https://unesdoc.unesco.org/ark:/48223/pf0000192971



BRAIN@WORK

Thank you
Nancy Durieux

Nancy.Durieux@uliege.be

Bernard Pochet

Bernard.Pochet@uliege.be


